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Abstract 
The paper addresses the issue of integration of "new generation" in the multi-ethnic school and society and focuses 
on the possibility of counseling and guidance to promote intercultural integration. This issue is addressed in the 
context of empirical research conducted on a sample of 1314 preadolescents, both Italian and immigrants who attend 
schools in Abruzzo, a region of central Italy. Abruzzo has experienced a recent sharp intensification of migration, 
with a transformation of social and demographic bases of the population. For the analysis of data has been used 
multivariate statistics. In particular, the following variables were considered: the national origin (Italians, Foreigners 
and Children of mixed couplet), gender, educational level of the family, the help received in the study at home and, 
with regard to foreigners, the time of stay in Italy and the macro of origin. 
© 2011 Elsevier Ltd. All rights reserved. 
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1. Interculturality and selective acculturation 
In the study of migration different interpretational perspectives are taken into consideration. Among the new 
theories on the analysis the most dominant are: in northern American literature the theory on segmented integration, 
that sets the question on the concept of integration as a linear process (Portes, Rumbaut, 2001); in the European 
context an intercultural approach (Council of Europe, 2008; Commissione Europea, 2010a). 
According to the segmented assimilationist perspective, different integration paths of new generations - 
upward, selective and downward assimilation - depend on the interaction of previous, social and individual factors. 
Previous factors imply human capital and the composition of the family, social capital of the belonging group, 
occupational resources offered by the ethnic network (Esser, 2010; Reynolds, 2010), the ways of inclusion in the 
hosting society, racial discrimination and other. In such a context, the conservation of distinctive cultural codes and 
communitarian cohesion become a resource for integration, because they can help develop attitudes that allow youth 
of immigrant origin to overcome structural disadvantages compared to the natives and, therefore, can facilitate 
scholastic success, social acceptance and social mobility (Portes, Rumbaut, 2006). 
Therefore, in the current debate the linearity of the relationship between socioeconomic integration and 
cultural assimilation is questioned. Thomas and Znanieki (1968) have already highlighted that a better integration of 
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Polish immigrants that conserved a distinctive cultural identity and communitarian ties was observed. For Portes and 
Rumbaut there is a third possible perspective, compared to a “forced assimilationism” and to a multiculturalism, 
because it wants to suggest the acquisition on linguistic competences and cultural ways of the hosting society and, at 
the same time, the maintenance of the language and the central elements of the cultural heritage of the country of 
origin. In a similar way Portes and Rumbaut orient the research of ways of adaptation of migrants to the new context 
towards ways of composition among elements acquired with the interaction with the hosting society and elements 
taken from the traditional heritage and at the right moment re-elaborated in an open process in which personal 
choices, family bonds and aggregation on ethnic basis play an important role. 
A great interest is therefore set on ways of selective, in which young people of immigrant origin become a 
original synthesis between cultural elements deriving from the family traditions, communitarian belonging, and 
typical values from the hosting context, like the importance of studying and working success (Wieviorka, 2002; 
Benhabib, 2005; Ruben, Rumbaut, 2006). 
In this sense, the segmented assimilation theory is linked to the studies that have highlighted  that not the 
acculturation of the immigrants as a majority abstract culture, but the involvement in minority communities connoted 
ethnically as a bridge towards social integration. 
In such a vision, also religions contribute to strengthen moral cohesion and normative check, according to the 
classical durkheimian lesson. As for the second generations, the adhesion to the parents’ religion can strengthen 
selective acculturation: it can produce a common universe of shared meanings through generations, fed by more open 
communication channels, the introduction of a belief system and rules to the downward assimilation (Hirschman, 
2004; Chen, 2006). 
In the European context cultural, ethnic and religious diversity is underlined, and it can be considered a 
precious re source for current societies and can contribute to the intercultural dialogue and to the European 
integration (Commission of the European Communities, 2008; Commissione Europea, 2010b). «Intercultural 
dialogue contributes to political, social, cultural and economic integration and the cohesion of culturally diverse 
societies. […] It aims to develop a deeper understanding of diverse world views and practices, to increase co-
operation and participation, to allow personal growth and transformation, and to promote tolerance and respect for 
the other» (Council of Europe, 2008: 17). Interculturalism is about explicitly recognising the value of diversity while 
doing everything possible to increase interaction, mixing and hybridisation between cultural communities. In the 
ambit of the intercultural model, integration can be defined as a multidimensional process aimed at a pacific living 
together within a determined social reality among individuals and groups culturally and ethnically different, founded 
on the respect of diversity with the condition that these do not harm the fundamental human rights and democratic 
institutions (Cesareo, 2004; Besozzi, Colombo, Santagati , 2009). 
 
2. A statistical survey on the multi-ethnic school in Abruzzo 
 
Integration processes of the “new generation” of immigrants have been analyzed in the ambit of a statistical 
survey on the multi-ethnic school in Abruzzo, a region in central Italy. Abruzzo has recently undergone a strong 
intensified emigrational phenomenon, with a transformation of the demographic and social basis of the population. 
The research has been carried out on a sample of over 1300 Italian and foreign preadolescents and children of mixed 
couples. 
In the research different aspects have been investigated. In particular in the study the following have been 
investigated: relationship with friends and intercultural exchanges; family practises and the maintenance of the 
culture of origin. 
As for relations with friends and intercultural exchanges, horizontal and vertical relations in the school have 
been investigated, the presence or not of behaviour addressed at sharing and communicating experiences, the 
perception of discriminating attitudes in class, the places where to meet friends. The level of “ethnicity” has been 
dealt with through some questions, like having or not friends with a different citizenship than their own, the priority 
of meeting friends with the same citizenship and the relationship with their peers. 
Family practises and the maintenance of cultures of origin have been investigated through items referred to 
Italian preadolescents and not concerning the mother tongue and the language spoken at home, the music they listen 
to and the traditions of the country of origin they follow, the places they attend where they practise religion and, in 
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the case of foreigners, to the competence in the mother tongue. Moreover, to investigate the maintenance of bonds 
with the community of nationals, the foreigners have also been asked to indicate if they are going back to their 
country of origin, if they attend National or religious associations. As regards foreign families, literature suggests that 
the conservation of distinctive cultural traits and the cultivation of ethnic bonds within the community influence 
integration processes, scholastic success and, in some cases they can promote the development of attitudes and 
behaviour that are able to break disadvantages, influencing social integration paths of the new generation of 
immigrants (Ambrosini, 2008; Portes, Rumbaut, 2001; Zhou, 2005). In literature it is highlighted how the cultivation 
of ethnic bonds can have a double function: on one side it can give the migrants a network of solidarity, on the other 
it can become a bond that can impede the process of personal independence (Portes, Sesenbrenner, 1993). Bilinguism 
and, more in general, a selective acculturation that respects the culture of origin, can have positive effects on 
integration and scholastic success (Hakuta, 1986; Phinney, 1992). 
 
2.1 Intercultural exchange and family practices 
 
As for social relations and intercultural exchange, from the analysis of the data it is evident that school is for all 
students, a function of mediation, socialization and production of social capital in the group of peers. The scholastic 
institution gives young foreigners a privileged place for integration. 
At the same time - a sit has already been highlighted in literature (Bourdieu, 1980; Coleman 1988) - not always 
the level of integration that takes place within the scholastic social space is extended to the extra-scholastic field. In 
fact, about a third of Italian preadolescents and children of mixed couples interviewed does not mix with peers with a 
different citizenship from theirs and almost half of the non Italian students go out with peers with the same 
nationality. The more the time spent in Italy favours more frequent relations of foreigners with Italians and with peers 
with a different nationality, but the percentage of foreign preadolescents that associate mainly with peers with the 
same citizenship is quite high even among those who have been in Italy for a longer time or that were born here. The 
analysis also highlight the influence of the factor of the macro-area of provenience. The preadolescents from Asian 
countries show a higher inclination compared to other groups at making friends among the group of peers from their 
own National group, at developing friendship with non Italians, at mixing with peers of with the same citizenship. 
The number of students that have behaviour towards sharing experiences in the group of peers, helping one 
another and solidarity towards weaker classmates in the scholastic and extra-scholastic field, comparing and 
cooperating with classmates appears to be limited. The cultural level of the parents has a positive effect on the 
development in the children of attitudes based on intercultural Exchange in relations in and out of the school. Also 
gender differences influence preadolescents behaviour with friends and the group of peers. Female students are more 
inclined than males to cooperating in the classroom and exchanging experiences. 
As concerns the conservation of the mother tongue, literature on the theme highlights that by strengthening the 
mother tongue there is a positive influence on learning the second language, on scholastic success and on self-
confidence, and also on producing a revival of the family cultural capital (Portes, Hao, 2002; Gaudet, Clèment, 
2005). The European context highlights that the management of linguistic diversity can be a factor that favours 
European integration and can contribute to a dialogue among cultures and a harmonious coexistence (Nesse network, 
2008). 
From the analysis of the data relative to the first language it is evident that a considerable number of foreigners 
(84%) has learned a language different than Italian, while the first language of children of mixed couples is mainly 
Italian (91%). Considering then the language spoken by the family, over half of the foreigners (53%) speaks mainly a 
language that is different to Italian, 30% equally speak Italian and another language and only 17% mainly Italian. 
Preadolescents coming from Asian countries mainly speak at home their mother tongue. The parents with a non 
Italian parent speak above all Italian (86%). A strong percentage of foreigners (over 70%) includes their mother 
tongue and they can speak it “very well” and about 21% “quite well”; the numbers of those that do not understand it 
(1%) or understand it little (5%) are included. 
Furthermore, as the time spent in Italy increases the number of preadolescents that affirm they learnt first a 
language that is not Italian decreases (96% among those who arrived in Italy after the age of seven and it decreases to 
66% among those who arrived before the age of six or was born here) and also the percentage of students that at 
home speaks a language other than Italian decreases. Therefore the knowledge of the language of the parents’ country 
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of origin, above all comprehension and written production is inferior. Breaking up the data into macro-areas of 
provenience, we observe that the group of Asians is the one that at home mainly speaks a language that is different to 
Italian (83%) and is the group that declared having an excellent knowledge of their parents’ mother tongue compared 
to the statements of preadolescents coming from other countries. The main difference of percentage between Asians 
and other groups is noticeable not much as regards oral comprehension, as for written comprehension and written 
expression. 
As regards the maintenance of the culture of origin, almost half of the foreigners interviewed “often” listens to 
music from the parents’ country of origin and more than half of the foreigners interviewed “often” follows the 
traditions of the family provenience country, numbers that are not too far from those noticed among the Italians. At 
the same time the number of foreigners that “often” (43%) or “sometimes” (30%) follows also the traditions and 
typical Italian festivals is interesting. 
Considering the macro-area of provenience, it is noticeable that the Africans are the biggest portion of those 
who declare to follow “often”  traditions and typical festivals of the country of origin (79%), followed by the Asians 
(59%) and eastern Europeans (49%). Among the students coming from African countries significant amounts of who 
declares to attend a national or religious association is registered. The Africans follow Italian traditions with less 
frequency compared to other groups, while the Asians have a bigger amount that follow them “often”. 
To the question “do you attend places where to practise your religion?”, about half the sample answered 
“often”, 32% “sometimes” and 17% “never”. Above all Italian preadolescents (60%), followed by the ones with a 
non Italian parent (50%) attend places where they practise their religion, while 48% of foreigners “never”, attends  
25% “sometimes” and 27% “often”. 
If we consider only the foreigners we notice that Asians, and eastern Europeans rarely attend religious places. 
On the contrary, African preadolescents are those with a higher amount (54%) that  “often” attend religious places. 
Another factor that can induce to consider the link with the country of origin is given by returning to the 
parents’ country of origin. From the analysis of the data it is evident that a consistent percentage of foreigners (78%) 
visits or has visited the parents’ country of origin and, of these, almost 70% returns frequently. Differences between 
immigrants from different countries have been registered, probably due to the geographical proximity to Italy. The 
students coming from Asian countries go back to the country of origin with less frequency than Africans and eastern 
Europeans. As concerns the students with a non Italian parent, a significant number of these - almost 60% - has 
declared going back to their foreign parents’ country of origin. 
 
3. Conclusions 
 
Linguistic and cultural diversity, that is constantly spreading in current schools an societies, can be a resource 
for the educational experience for all the students, and can contribute to a dialogue of cultures and their harmonious 
coexistence. The young people of immigrant origin articulate a complex relation, among their family and cultural 
origin and the social context which they enter in relation with. In such a vision, the religious participation can have a 
positive relation with social mobility. Once that the migrants have settled, they have reunited or formed a family, 
they have started to better their economic and social conditions, the attendance of a religious institution becomes a 
symbol of respectability and an opportunity to make contacts that can be useful to advance in the social ladder 
(Zhou, Bankston, Kim, 2002; Levitt, 2003; 2007). 
Even in the ambit of European currents it is underlined how respect of cultural plurality is important for the 
creation of a common sense of belonging based on recognising the value of diversity, that can be an antidote against 
degenerations linked to fanatic statements of identity, it can contribute to social cohesion and cultural richness (De 
Wenden, 2001; Nesse network, 2008; EriCarts, 2008). 
School is a fundamental institution to favour intercultural Exchange. In the field of educational processes it is 
efficient to promote actions to valorise plurilinguism and intercultural dialogue. For example, it is possible to 
reconsider the general offer of foreign languages and include the languages spoken by the biggest communities 
according to the different areas of the country. Learning foreign languages can link cultures that are expressed in 
every language and offer communication methods. Generally speaking, scholastic subjects can allow: an 
intercultural consideration of historical facts; underline individual or group contributions of scholars from different 
countries regarding scientific progress; promote appreciation of confronting ideas and a critical attitude. 
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The scholastic institution is basic also for the development of social relations, communication attitudes, 
experience of cooperation and sharing. It is important to invest in staff training, intercultural curriculum, co-
operative learning models, closer links with parents and community and to link the conservation of the cultures of 
origin to interaction,  mixing and hybridizing among cultural communities. 
Interculturality recognises strongly the need to enable each culture to survive and flourish but underlines also 
the right of all cultures to contribute to the cultural landscape of the society they are present in. Interculturality 
derives from the understanding that cultures thrive only in contact with other cultures, not in isolation. It seeks to 
reinforce intercultural interaction as a means of building trust and reinforcing the fabric of the community. 
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